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ABSTRACT
The main purpose of this study was to find out whether or not the students of English study program of Universitas Bina Darma committed syntactical errors in their free-writings and to find out the probable causes of the syntactical errors found in their free- writings. The samples were all of seventh semester students of English study program of Universitas Bina Darma. In collecting the data, the writer used the writing test and distributed questionnaires. Then, the obtained data were analyzed based on Linguistic Category Taxonomy and Surface Strategy Taxonomy and by means of percentage formula. The results of the study showed that the students of English study program of Universitas Bina Darma did commit syntactical errors in their free-writing. The most frequent errors were errors on verb to verb constructions and misformation errors. In this study, the researchers also found four possible causes of syntactical errors made by the research subjects. The causes were: first; the level of students’ understanding of English grammatical rules which is still low which became the difficulty for the students when it came for them to write, second, the students’ L1 transfer that might interfere their English learning, and third; the slank words and ungrammatical sentences students get used to when they write for fun on the internet; and the lecturers The lecturers rarely give feedback the students when they write in English and monotonous teaching and learning strategy in English, which made the students less motivated to practice writing in English. The result of this study is expected to contribute something for the teaching of writing and structure at English study program of Universitas Bina Darma. 
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CHAPTER I
INTRODUCTION

This chapter discusses background, problems and objectives of the study, and significance of the study.

I. 1 Background


English is known as the first foreign language to be taught in Indonesian schools. It is regarded as an essential subject in school either as an optional subject at kindergarten and primary schools or as a compulsory subject starting from junior high schools, senior high schools up to tertiary levels. Furthermore, the main reason why English is very important in Indonesia is that Indonesian people need to use English as a means of communication among other nations since English is widely used as the main international language. In short, English will be very useful to get access of the world, science, and technology.


The main objective of teaching English in schools is to enable students to use English for communication either orally or in writing.  In order to achieve the objective, the students should master the four language skills. Writing is one of those four important English skills.


There is no doubt about one thing. Writing does matter. Unfortunately, many people’s careers are severely limited by a lack of writing skill. The national economy has shifted drastically toward administrative or technical jobs that require people a lot of time writing. Besides, members of many higher-paid professions, such as lawyers, sales representatives, consultants and engineers, have to write well enough not to miss out on good jobs (Beaugrande, 1988: ix).

         There is a new paradigm about writing. It can be useful either for one’s mental or physical health (Angelis, 1999) in Hernowo (2003:52). This is also supported by Pennebaker (1999) in Hernowo (2003:54) as he writes that there are several advantages of writing. They are:

1. Writing refreshes minds.

2. Writing overcomes trauma.

3. Writing helps people grab and memorize new information.

4. Writing helps solve problem.

5. Free-writing helps people when they are forced to write.

 Those ensure that it is really important to equip the students with good writing skill from the very beginning, as the skill, which must be mastered by the students, will help them in the development of their English.

      
However, the objective, that the students are expected to be able to communicate through written form especially for writing, is very hard to achieve since in Indonesia, the habit of writing is still very low. The students often get difficulties to express their ideas into words or sentences especially when their teacher asks them to make writing or a composition. It is probably due to the fact that Indonesian people like to speak more than to read or to write. They prefer having a job that requires them to speak in front of the public to that, which requires them to write. It will give them a better payment (Pikiran Rakyat, 2004:1). Ardjono (2006:1) also states that not many people like to make writing as a habit as it is considered hard to do and to begin. Even lecturers and teachers find it hard to write.

Writing is important, especially for the students who need to go to university and get a degree. They will encounter academic essays to write. The problem is that they often get difficulties when it comes for them to express their ideas into words or sentences, especially when they are asked to write compositions. They get confused in expressing themselves in the written form. It might be caused by lacking of mastery in grammar or sentence structure, which will later be referred to as syntax. When they want to produce sentences, they never stop thinking about grammar and sentence structure.  As the researchers know, one of the criteria of a good writing is that it is grammatically well built. Next, Thomas (1993:3) says that when a sentence is not syntactically well–formed, it is said to be ungrammatical. So, based on that, in order to have a good writing, the students must produce syntactically well-formed sentences.


The problem is that the lack of understanding of grammar and syntax inevitably becomes the difficulty for the students; as a result, errors are likely to happen. Anyway, errors are something that is seen positively in learning process. Corder (1981:10) even considers that the errors made are parts of the many strategies a learner uses in learning a language, either the first or the second language. Furthermore, it would be advisable for the teachers to find out a way to help them overcome their difficulties, for example, by analyzing the errors.


The researchers were motivated to conduct this study because they were interested in the problems of learning English writing skills. Then, the focus of this study was on syntactical errors occurring in the students’ writing i.e. free – writing.

I. 2  The Problems of the Study


The problems of this study are formulated in the following questions:  

1. Do students of English study program of Universitas Bina Darma commit syntactical errors in their free writings? If so, what syntactical errors are committed by them?

2. What are probably the causes of the syntactical errors made by the students of English study program of Universitas Bina Darma in their free – writings?

I. 3   The Objectives of the Study


Based on the problems above, the objectives of this study were: 

1. to find out whether or not the students of English study program of Universitas Bina Darma commit syntactical errors in their free-writings.

2. To find out what syntactical errors are probably committed by the students of English study program of Universitas Bina Darma  in their free-writings.

3. to find out causes of syntactical errors made by the students of English study program of Universitas Bina Darma  in their free-writings.

1. 4 The Significance of the Study 


This study will hopefully be beneficial to the following:

(1) lecturers of English as well as the students of English study program of Universitas Bina Darma, in improving students’ writing skill. (2) The researchers themselves, in enlarging their perspectives as English lecturers.   

CHAPTER II

LITERATURE REVIEW

In the literature review, the researchers discuss (1) the concept of writing, (2) free–writing, (3) the concepts of errors, (4) error types and categories, and (4)  error analysis, and (5) syntactical errors.

II. 1 The Concepts of Writing


Listening, speaking, reading, and writing are the four basic skills of English. They must be integratedly taught to the students. However, among those skills, writing is considered as the last and the most difficult skill to acquire. Walters (1983: 7) in Arpandi (1997: 7) states:

Writing is the last and perhaps the most difficult skill that the students learn, if they ever do…. If writing is ever going to receive the attention that speaking and reading have received, the more emphasis must be placed on writing as a valuable skill, needed by all students who expect to study in an English environment.  

Then, Olson (1990:17) states that writing is drafting to give ideas shape and form in the symbols of written language. This statement is also supported by Chin (1990:11) cited in Arpandi (1997: 7) who defines writing as  a way of  communicating information, ideas, and feeling, in written symbols. In short, through writing, someone makes a kind of communication.


Next, not only can writing be used as a tool for communication but it also plays roles as a tool for learning. Its functions, as stated by Harrston (1986:2) in Arpandi, are as follow:

1. A tool for discovering

2. A tool for generating  new ideas

3. A tool for organizing ides and clarifying concepts

4. A tool for evaluating writing assignment

5. A tool for absorbing and processing information

6. A tool for solving the problems

7. A tool for making learners active

8. A tool for enabling the learners to work in the system of the language being learned.

9. A tool for appreciating and recognizing good writing


Furthermore, in writing, there are many aspects of the language involved, such as grammar, spelling, vocabulary, idioms and culture. Therefore, learners find it hard to express their feelings or ideas in written language. Pica (1986:6) in Arpandi (1997:8) states that sometimes a writing class can be a source of frustration for both language learners and also the teachers because when students write in foreign language, they are required to express themselves at a far more precise level of grammar and rhetorical organization in written expression than in their spoken language. Thus, many students become confused, distressed or even bored with the demands of their writing assignment.


However, though writing is a difficult skill to acquire, students should be able to master this skill as this skill gives them many advantages as stated previously in the introduction. Therefore, teachers need to encourage the students to use written language to express their ideas, feelings, thoughts or even experiences.

II. 2 Free–Writing


Free-writing is one of writing techniques in which students keep on writing the words that they have had since they moved their pen along for the first time until they begin to produce something else without hurrying.


Herman (1988:5) states that:

Free-writing helps to loosen our capacity to thus. By relieving ourselves of the necessity of being grammatically and syntactically correct as we write, free-writing enhances our ability to explore the corners of our mind and shake loose what has been hiding there without our knowledge.

Furthermore, according to Tomlinson (1998:2), free-writing has these benefits: 

· It makes you more comfortable with the act of writing. 

· It helps you bypass the "inner critic" who tells you that you can't write. 

· It can be a valve to release inner tensions. 

· It can help you discover things to write about. 

· It can indirectly improve your formal writing. 

· It can be fun. 


 That is why the researchers believe that by assigning free writing to the students, they will generate more ideas as they are not inhibited by the need to explore a subject and to keep a watchful eye on grammar and spelling at the same time.


 However, what is meant by the researchers by the term “Free” here doesn’t mean that the students are absolutely free to write anything they wish instead they were free to choose one topic that interests them most out of several topics offered to them.

II. 3 The Concepts of Errors


Errors are inevitable in the process of learning. As Richard (1980:15) in Heusnita (2004:8) states that error is the result of lack of knowledge or rules of the language learned. Therefore, if the students do not master or have the knowledge of grammar or structure of foreign language they learn, they will surely make deviation of language system or errors. Emotion can also be the cause of errors. It is supported by Richard’s (1980:21) statement that errors can be competence and performance errors. The former is related to knowledge of the language system; the latter involves errors that occur as a result of emotion or other factors that are not related to knowledge of the language system. The error should be analyzed and corrected. It is an important object to analyze and solve in order that teaching and learning English will be successful. Selinker (1992:150) in Ho (2005:2) also supported this as he states that:

Errors are indispensable to learners since the making of errors can be regarded as a device the learner uses in order to learn. Anyway, research has provided empirical evidence pointing to emphasis on learners’ errors as an effective means of improving grammar accuracy. There’s a need for students to recognize the significance of errors which occur on their writing, for example, to fully grasp and understand the nature of the errors made.

Moreover, Corder (1981:10) argues that errors are significant in three different ways. First, to the teacher, in that they tell him, if he undertakes a systematic analysis, how far towards the goal, the leaner has progressed and consequently, what remains for him to learn. Second, to provide to the research evidence of how language is learnt or acquired, and what strategies or procedures the learner is employing in his discovery of the language. Thirdly, and in a sense, this is their most important aspect. They are indispensable to the learner himself, because we can regard the making of errors as a device the learner uses in order to learn. It is a way the learner has of testing his hypotheses about the nature of the language teaching. Based on these, the students’ errors can be helpful to the teaching and learning process. 

II. 4 Error Types and Categories

There are two types of errors i.e. global and local errors ( Juozulynals, 1991:1). Global errors affect the structure of the entire sentence such as a missing essential part of the sentence-subject or verb. Global errors are difficult or even impossible to categorize. Krisna(1975:45) in Juozulynals (1991:1) calls such errors “structural”and also rejects the possibility of their categorization. For example, the erroneous verb form in the construction *we calls may have at least two different causes: wrong person form (Present Tense Singular 3rd person; she, he, or it instead of we), or wrong tense form (Present Tense singular or plural verb; calls or call), or all of them together. Meanwhile, local errors are those which affect only the constituents in which they appear. Categorization of problem areas is straightforward. They influence just part of a sentence or clause, such as errors in noun or verb phrases. Usually, it is not difficult to identify the problem area of local mistakes.

Next, there is a general agreement over the main diagnosis-based categories of errors. There are four major categories. They are: interlingual, intralingual, communication strategy, and induced errors. (James, 1991:178).

Interlingual errors are resulted by the mother-tongue influence. The theory that deals with these errors is Contrastive Analysis, which believed that if the mother-tongue has similar pattern to the target language, then the learner will find it easier to learn the target language. This kind of errors will also be likely to happen when the L1 structure influences the L2 Structure.

Intraligual errors are those which happen due to target-language causes. So, The L2 structure influences the L1 structure. Then, communication strategy-based errors are resulted because the learners have different kinds of communication strategy i.e. Hollistic or Analytic errors.

Finally, the term induced errors refers to the learners’ errors that result more from the classroom situation that from either the students’ incomplete competence in English grammar (intralingual errors) or first language interference (interlingual errors) (Stenson, 1983:256) in James (1991:189). They are the result of being misled by the ways in which the teachers give definitions, examples, explanations and arrange practice opportunities.

II. 5 Error Analysis


As it has been previously discussed that errors are positively significant in the process of learning, there is a need to highlight the importance of considering errors that students produce.


Error analysis is the technique to find out students’ errors. It is an operating system in which the errors are observed, analyzed, and classified to reveal    (Dauglas, 1987: 166) in Husnita (2004:10).


Ho (2003:2) proposed a three-step approach for identification and analysis. This approach was designed to enable identification and analysis of students’ errors. The steps are:

1. Where is the problem? – Identification of errors


     On this step, the teacher writes out sentences containing the errors or underlines/highlights word/phrase/clause which shows errors.

e. g. He are hungry.

2. What is the type of problem? – Definition and Classification of errors

    On this step, the teacher does two things. They are:

a. Stating type of errors

     (e. g. parts of speech: e.g. verb, noun, adjective, adverb, preposition)

b. Classifying type of errors

     (e.g. omission, overgeneralization, wrong combination)

      e.g. He are hungry

	Error Identified
	Definition of Error Type
	Classification of error type

	He are hungry
	Verb
	Wrong combination of subject and verb


3. How can you explain the problem? - Explanation of Rule and Exemplification

          On this step, the teacher states the grammar rule which has been violated.

e.g. singular subject ‘He’ must take a singular verb ‘is’, then gives correct form to contrast with inappropriate/deviated form e.g. He is hungry and finally gives example showing the rule in action e.g. She is tired.


Another procedure of error analysis is the one that is proposed by Sridar (1985:22) in Husnita (2004:10). The procedure consists of the following steps: collecting the data, identifying error types, identifying the areas of difficulty in the target language.


In this study, the researchers will analyze students’ errors by following the steps of error analysis proposed by Sridar (1985:22) in Husnita (2004:10). Students’ errors were classified based on Linguistic Category Taxonomy and Surface Strategy Taxonomy which would be discussed furthermore under the discussion of ‘Syntactical Errors’. 
II. 6 Syntactical Errors


Based on Linguistic Category Taxonomy and Surface Strategy Taxonomy postulated by Politzer and Ramirez (Politzer &Ramirez 1973: Dulay (et al), (1982:148-9) cited in Amrullah (2002:8) the errors on syntax are classified as follows:

     1) The errors of noun phrase. In this kind of error, noun phrase is not correctly used and placed. Then, in this kind of errors, omission of article and the verb used as the substitute of-ing are also analyzed. Omission of article is the 

absence of articles in the sentences. And the verb used as the substitute of- ing means that the use of the verb –ing incorrectly.

	Types of Errors
	Examples of Errors
	Correction

	a. Omission of Article

b. The verb used as the substitute of-ing
	(…) woman I dialogue yesterday is a doctor.

The woman I (talking) yesterday is a doctor.
	The woman I talked to yesterday is a doctor.

The woman I talked to yesterday is a doctor.


2). The errors of verb phrase. This kind of error has two kinds; they are omission of main verb and omission of to be. Omission of main verb means the absence of a verb in the sentence. And omission of to be means the absence of to be in the sentences. 

	Types of Errors
	Examples of Errors
	Correction

	a. Omission of main verb 

b. Omission of To Be
	Shinta will (…) birthday.

John’s father (…) a doctor.
	Shinta will celebrate birthday.

John’s father is a doctor.


3. The errors of verb-and verb construction.  This kind of errors deals with the structural order in the sentence. This kind of error refers to misformation and misordering of verbs in the sentence. 

	Types of Errors
	Examples of Errors
	Correction

	a. Misordering of the verb

b. Misformation of the verb
	We very get that Deddy (graduate in last examination put).

We very get that Deddy (can pass in last examination on the future).
	We wish that Deddy can pass the final exam.

We wish that Deddy can pass the exam in the future.


4) The errors of word order. This kind of error refers to misordering of the words in the sentence. This error is related to the error of repetition of subject/object.

	Types of Errors
	Examples of Errors
	Correction

	a. Misordering of the words in the sentence

b. Repetition  of subject/object
	The woman (was I talk) yesterday is a doctor

Yesterday I talk with (women), she is a doctor.
	The woman I talked to yesterday is a doctor.

Yesterday, I talked to a woman who is a doctor.


5) The errors of transformation. This kind of error consists of double negation and omission of ‘there’.

	Types of Errors
	Examples of Errors
	Correction

	a. Double negation

b. Omission of There
	I don’t have (nothing)

(…) Many students in the class room.
	I don’t have anything.

There are many students in the classroom.



Next, Surface Strategy Taxonomy, stated by Tarigan (1988:279-288) cited in Amrullah (2002:30), expresses how the surface structure change. In this taxonomy, there are four kinds of analysis discussed.

They are as follows:

1. Omission

     Omission means the absence of certain elements in the sentence. There are three kinds of omission in this kind of error. They are preposition, conjunction, and articles.

	Types of Errors
	Examples of Errors
	Correction

	a. Preposition

b. Conjunction

c.  Article 


	Indonesia consists (…) five big islands.

Nina gives the book to Andy (…) with Shinta.

John’s father is (…) English teacher.
	Indonesia consists of five big islands

Nina gives the book to Andy and Shinta.

John’s father is an English teacher.


2. Addition

    Addition is the presence of unnecessary elements in the sentence. The kinds of addition are double markings, regularization, and simple additions.

	Types of Errors
	Examples of Errors
	Correction

	a. Double marking

b. Regularization

c. Simple addition
	She (is) come from Bali.

He will (buyed) a new car.

Shinta will celebrate(d) her birthday next week.
	She comes from Bali.

He will buy a new car.

Shinta will celebrate her birthday next week.


3. Misformation

    Misformation is the use of incorrect morpheme or wrong structure. There are three kinds of misformation in this analysis. They are regularization, archi-forms, and alternating forms.

	Types of Errors
	Examples of Errors
	Correction

	a. Regularization

b. Archi-forms

c. Alternating Forms
	He teached English well in the classroom.

We (very expected) for Deddy can graduate at the last examination future.

Shinta will celebrate (his) birthday next month.
	He taught English well in the classroom.

We really expect that Deddy can pass the final exam.

Shinta will celebrate her birthday next month.


4. Misordering

    Misordering is a wrong placement of a morpheme or a group of morphemes in the sentence.     

	Types of Errors
	Examples of Errors
	Correction

	a. Misordering


	Father’s John an English teacher.


	John’s father is an English teacher.



.
CHAPTER III

METHOD AND PROCEDURES
This chapter discusses (1) the method of the study, (2) the operational definitions, (3) the population and the sample, (4) technique for collecting the data, and (5) technique for analyzing the data.
III. 1 The Method of the Study


The method of this study is a descriptive method since it tried to describe the data collected, make some interpretation, then draw some conclusions. The descriptive method is usually used to describe the data or facts that are obtained, as Best (1993:1005) cited in  Lismayanti (2000:20) explains descriptive method as follows:

A descriptive study describes and interprets what it is. It is concerned with conditions or relationship that exist, opinions that are held, processes that are going on, effects that are evident or trends that developing. It is primarily concern with the present although it often considers past events and influences as they related to current conditions.

The data were obtained from the students’ free-writings.
3. 2 The Operational Definitions


In order to avoid misunderstanding about the key words, the researchers considered that it was necessary to define the terms used in this study.


First, syntactical errors are errors on syntax. In this study, this term refers to the errors in the use of noun phrase, verb phrase, verb and verb construction, word order, and transformation found in English study program students’ free writings. The classifications of the syntactical errors were based on Linguistic Category Taxonomy and Surface Strategy Taxonomy postulated by Politzer and Ramirez (Politzer &Ramirez 1973: Dulay (et al), (1982:148-9) cited in Amrullah (2002:8)



Second, free-writing  referred to the writing in which the students of English study program of Universitas Bina Darma were free to choose one topic they interest most out of five topics given to them. Once they picked up one topic then they were free to write. They were given 100 minutes to write the composition and they were to write at least 200 words up to 250 words.
III. 3 The Population and Sample
III. 3. 1 Population


Population is the group to which the researchers would like the results of a study to be generalized; it includes all individuals with certain specified characteristics (Wallen and Fraenkel, 1991:129). The population of this study were all eight semester students of English study program of Universitas Bina Darma i.e 10 students. 

III. 3. 2 Sample

 Wallen and Fraenkel (1991:129) state that sample is the group on which information is obtained. Sample subjects should be selected in such a way that they 

represent the larger group (population) from which they were obtained. In this study, the researchers took all population as the sample. 
III. 4 Technique for Collecting the Data

III. 4. 1 Test

The data of this study were collected by means of tests and questionnaires. Hornby (1985:1233) states that a test refers to a short examination of knowledge or ability, consisting of questions that must be answered or activities that must be carried out. Furthermore, according to Diem (1997:117) as cited in Fitriyanti (2002: 14), a test is a procedure used to collect data on subjects’ ability or knowledge of certain discipline. The test was  in the form of free-writing test. The students were  free to choose one of the four topics; Corruptors in Indonesia Must Be Sentenced to Death, The Effects of “Sinetron” to Teenagers How TV Series Help English Language Learners,  My Best Friend and I, and Types of Our Lecturers’ Teaching Style. They had to write at least 200 words up to 250 words during 100 minutes.


After giving the test, the researchers identified the syntactical errors; classified them based on Linguistic Category Taxonomy and Surface Strategy taxonomy. They then analyzed the errors and tabulate them into the percentage of the data analysis.
III. 4. 2 Questionnaires

Beside the test, the researchers distributed questionnaires to find out probable factors of the students’ syntactical errors found in their free-writing. The questions dealt with the students’ interest, point of view, and their difficulty in writing in English. 
III. 5 Technique for Analyzing the Data


The researchers analyzed the students’ syntactical errors by calculating the amount of students who produce errors in their free- writing, by using percentage formula:
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Explanation:

P= Percentage

F= The numbers of errors in kinds
N= Total number of errors
The criteria as follows:

76% - 100% = high 

56% - 75% = Sufficient

Less then = Low

(Suharsimi Arikunto, 1987: 196) cited in Husnita (2002:10)

The data from the questionnaire were analyzed by using percentage formula. The formula is:
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Explanation:

P= Percentage

F= Number of students who choose items

N= Total number of students

To find out the data about the students’ errors and the possible causes of the syntactical errors in their free writings, the researchers followed steps proposed by Sridar.  

Sridar (1985:22) in Husnita (2004:10) says that the procedures of error analysis consist of the following steps: collecting of data, identifying error types, and identifying of the areas of difficulty in the target language, which were adopted by the researchers in this research.
1. Collecting data 

In collecting the data, the researchers administered a writing test and distributed questionnaires to the students.
2. Identifying into error types

The researchers identified the students’ errors into several types based on Linguistic Category Taxonomy and Surface Strategy Taxonomy postulated by Politzer and Ramirez (Politzer &Ramirez 1973: Dulay (et al), (1982:148-9).
3. Identifying of the areas of difficulty in the target language.

After classifying the data into kinds of errors, the researchers described the students’ errors in the form of percentage of errors.

CHAPTER IV

FINDINGS AND INTERPRETATIONS

This chapter presents findings and interpretations. 
4.1 Findings


This section describes and analyzes the results of the test done by the eight semester students of English study program of Universitas Bina Darma. The researchers administered a free- writing test and distributed questionnaires to the students.


In this study, the researchers analyzed the students’ sentences produced in their free-writing. The sentences which contained errors were noted down by the researchers. Then, they only took the sentences which had the errors classified as syntactical errors and omission, addition, misformation, and misordering errors.

4. 1. 1 The Result of the Test 

There were 192 sentences produced by the whole students in their writing. After the sentences were analyzed, the writer found out that there were 87 erroneous sentences. From the 87 sentences that contain errors, there were 72 sentences containing syntactical errors. In addition to syntactical errors, omission, addition, misformation, and misordering errors were also found in the 87 sentences.
 The syntactical errors cover errors on noun phrase, verb phrase, verb and verb construction, word order, and transformation. Out of the 72 sentences containing syntactical errors, the writer found out that there was 1 sentence containing errors on noun phrase, 14 sentences containing errors on verb phrases, 42 sentences containing errors on verb and verb constructions, 9 sentences containing errors on word order and 6 sentences containing errors on transformation. The following chart gives description about the percentage of the students’ syntactical errors.

The Distribution of Data of Students’ Syntactical Errors
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From the chart above, it can be seen that the highest frequency of syntactical errors was on verb and verb construction (59 %). the lowest frequency of errors was on noun phrase (1b%). The distribution of the table above shows that most of the students committed errors on syntax or sentence structure in their free- writing. It means that they were lack of mastery in syntax.

The rsearchers also classified the students’ errors based on Surface Strategy Taxonomy i. e. omission, addition, misformation, and misordering errors. The result 

shows that out of the 87 sentences which contained errors, there were 20 sentences containing omission errors, 7 sentences containing addition errors, 56 sentences containing misformation errors, and 4 sentences containing misordering errors. The distribution of the data in the form of percentage can be seen in the following chart.
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Chart 2
The Distribution of Students’ Omission, Addition, Misformation, and Misordering Errors

4. 1. 2 The Result of the Questionnaire


The researchers distributed ten copies of questionnaire to the students. The questions dealt with the students’ interest, point of view, and difficulties toward English writing 



From the questionnaire, the writer found out that most of the students didn’t have a good perception toward English writing. 70% of them said that the writing class is boring.

The questionnaire also showed that most of the students found it hard to write in English. This was caused by some factors. 60% of them didn’t form a good habit on writing in English. The other factor was that the lecturer didn’t give feedback on their writing quite often. It made the students lack of practicing of writing in English.


Next,  most of them are familiar with blog writing. They also like to write status on their facebook/twitter account. However, they mix the language when they write on the internet.

4. 2 Interpretation

Having gathered the result of the test, the writer provided the following interpretations. First, as it was previously stated in Literature Review, errors are the result of lack of knowledge or rules of the language learned. The students who do not master or have the knowledge of grammar or structure of foreign language they learn will surely make deviation of language system or errors (Richard, 1980:51) in Husnita (2004:8). Based on this, the rsearchers analyzed that why errors on verb and verb construction became the most dominant errors that students produced, was that the students did not have a good concept of how to write in English that their sentences in writing should be grammatically well-built.
Next,  the misuse of the words in students’ sentences also proved that their L1 transfer contributed to this problem. As they don’t practice writing quite often, they didn’t perceive a good concept of writing which makes them unable to master the knowledge of the function of the words in English. Instead, they apply the same 

rules they use when they construct sentences in Indonesian i.e. using the same word for verb, adjective, or noun, while in English those three word functions are differently used. Moreover, the researchers also assumed that the students get used to ‘slank’ words and ungrammatical sentences they use for fun when they write on the internet.
Agreeing Corder’s (1981:10) statement saying that errors are significant and show that the learner has progressed what remains for him to learn, the researchers believed that whenever the students committed errors, in this case misordering errors that also became the most dominant errors, the students were in the process of learning. All they need is a good habit of writing. If the students spend more time on writing, their writing should have been better in terms of grammar/ syntax.  To make it happen, the lecturers who teach writing class play an important role. They should give more emphasis on grammar and syntactical structure when teaching writing and motivate the students to practice writing in English. That writing is not difficult or boring. In this case, a more interesting teaching strategy on writing might be one of the answers to this problem.
CHAPTER V

CONCLUSIONS AND SUGGESTIONS

This chapter presents three conclusions of the study and suggestions to the lecturers and students of English.

5. 1 Conclusions
Based on the analysis of the data gathered during the study, it can be concluded that the students of English study program of Universitas Bina Darma committed errors in their free-writing. First, the most frequent errors were errors on verb and verb construction, and followed by errors on word order, errors on word order, errors on transformation and errors on noun phrase.

Next, for errors based on Surface Strategy Taxonomy classification, misformation errors became the most dominant errors that were made by the students followed by ommision errors, addition errors, and misordering errors.

Then, it can be inferred from the data that the students of English study program of Universitas Bina Darma do have problem on syntax when they write.
From the questionnaire, the writer finally found some probable causes for the students’ syntactical errors. They are:

1. The students’ habit of writing in English which is still low which became the reason why they rarely practice writing in English
2. The students’ L1 transfer that might interfere their English learning.

3. The students get used to ‘slank’ words and ungrammatical sentences they use for fun when they write on the internet.

4. The lecturers rarely give feedback the students when they write in English and monotonous teaching and learning strategy in English, which made the students less motivated to practice writing in English.

5. 2 Suggestions
Firstly, the writer would like to suggest that lecturers of English writing vary their method of teaching so the students can be more motivated to write in English and gives more opportunities to the students to practice writing English composition so that they will not make any, or at least too many errors. The lecturers are also hoped to give more emphasis on grammar and syntactical structure while teaching writing. Secondly, for the students themselves, they should learn and practice writing a lot more either independently or assigned, so that their writing skill will be improved especially those who are writing their thesis. Last but not least, the researchers also would like to suggest that other researchers conduct similar studies regarding syntax or sentence structure in writing with larger population and sample.
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