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ABSTRACT

The objectives of this research were to find out whether the second semester Computer Engineering students who were taught by using Reciprocal Teaching method show significant different achievement in reading comprehension compared to those who were taught by using conventional method  and (2) to see the effects of independent variables (gender and group) to the dependent one (post test). 

The research was conducted in the academic year 2010-2011. The samples consisted of 36 second semester students of computer engineering of Universitas Bina Darma, as the experimental group and the control group. The samples in the experimental group were taught using reciprocal teaching and those in control group were taught using conventional method (question and answer method). 

The data were collected by means of pretest and posttest scores of reading test. In analyzing the data, the statistical analyses were applied. They were paired sample t-test and the analysis of independent sample t-test.

In conclusion, the result of the study showed that the students of the experimental group and the control group made improvement in their reading achievement. However, the students taught by using reciprocal teaching made better achievement than those who were taught by conventional method.
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CHAPTER I
INTRODUCTION
This chapter discusses background, problems of the study, and objectives of the study and significance of the study.
1 Introduction

1.1 Background

Reading plays an important role to help people develop their knowledge and broaden their horizon. Reading in foreign language i.e. English, is an important skill that should be mastered by university students in Indonesia. California Task Force (2002:4) informs that the ability to read is crucial to the success of all students, and it is essential to succeed in society. Meanwhile, Krishnamoorty (2002:1) states that reading is one of the greatest pleasures, and reading also enhances many skills, e.g. thinking, language ability, and power of imagination. In addition, Trelease (2001:1) expresses in words that reading is a fundamental task that must be mastered by every student in order to able to functionally compete in society. Reading is fundamental for learning; unless a student learns to read, he or she will face severe obstacles in life. 

Some facts reveal that reading ability that Indonesia students have is so low that it indirectly states that Indonesian students have a problem in reading. Hayat (2001:1) judges that Indonesian students can only read without being able to correlate the reading they have just read with knowledge they have. Furthermore, Wasliman (2003:2) asserts that reading score of Indonesian students in East Asia, as reported by the International Association for the Evaluation of Education Achievement, stubbornly remains flat with the score 51.7, furthermore Indonesian students are just capable of mastering 30% of reading materials, and find difficulty in reading items that are in form of commentary requiring cognitive process. 
In relation to the above problem, the researchers were encouraged to improve the quality of teaching and learning reading comprehension by trying an appropriate method of teaching and learning. 
Next, the researchers were interested in applying Reciprocal Teaching (RT) in order to develop the students’ reading comprehension. This kind of current methods of teaching, which was the creation of Palisncar and Brown (1986), is in some ways of a compilation of four comprehension strategies:  

· summarizing

· questioning 

· clarifying

· predicting

It is believed that this method is a useful way to teach reading comprehension as Izquierdo (2004) states that this approach not only can be used to reinforce comprehension in ESL/EFL reading classes but also can be used as a useful tool in increasing student – talking time.

Based on the discussion above, therefore, the researchers were encouraged in doing a study related to second semester Computer Engineering students’ reading comprehension achievement at Universitas Bina Darma. The researchers  applied  RT in order to help students improve their reading comprehension skills. 

I.2 The Problems of the Study

1) Do the second semester Computer Engineering students who are taught by using Reciprocal Teaching reading method show significant different achievement in reading comprehension compared to those who are not, and (2)  What are the effects of independent variables (gender and group) to the dependent one (posttest)? 

I. 3 The Objectives of the Study

1) to find out whether the second semester Computer Engineering students who are taught by using Reciprocal Teaching method show significant different achievement in reading comprehension compared to those who are not, and (2) to see the effects of independent variables (gender and group) to the dependent one (post test). 

I. 4 The Significance of the Study

The significance of this study is as follows: (1) The researchers  hope that this study would give a contribution in improving the second semester Computer Engineering students’ reading comprehension achievement through Reciprocal Teaching at Universitas Bina Darma. (2) For the researchers  themselves, this study would be an invaluable experience to increase their  teaching knowledge and skills.
CHAPTER II

LITERATURE REVIEW


In the literature review, the researchers discuss (1) the importance of reading comprehension,  (2) the concepts of Reciprocal Teaching, and (3) The teaching of English at Universitas Bina Darma
2.1 The Importance of Reading Comprehension 

Reading is the most dominant skill in learning any subject, because the ability to read is not only performance to pronounce the passage, but also the understanding of the message from a passage or a text. As Geschwind (1985) cited in Beech and Colley (1987) states that reading is the ability to extract meaning from any type of visual representation of language proponents of the view that the natural ontogenic development of language is uniquely tied to the aural-mode are faced with an immediate counter example.

We realize that reading is the key to learning in all aspects of life. By reading, people can get some advantages in their daily lives. They can gain more knowledge and develop their career or profession more easily. However, sometimes people find reading difficult since those who learn it cannot get the same level or proficiency. Eskey (1986:130) as cited in Fitriyanti (2002:4) mentions that reading is a natural skill, like walking or talking, meaning that it is a skill that every one can learn but no one can teach in the way described above. 

Though reading is a difficult subject, everyone can learn it successfully if she/he practices a lot. Furthermore, Broomley (1992:203) states that

Reading is an active cognitive process of interacting with print and monitoring comprehension to establish the meaning. Reading is the instruction recognition of various written symbols, simultaneously association of these symbols with existing knowledge, and comprehension of information and ideas communicated.

Next, reading also means that the readers must be able to comprehend the written information. Cheek et all (1989) as cited in Fitriyanti (2002:5), defines comprehension as follows:

Comprehension is the complex process of understanding the meaning of one word or a series of words presented in oral or printed form. It includes not only the ability to decode words, but also the awareness of their meaning. Thus, the ultimate objective of reading is to develop the students’ understanding of what they are reading.

There are three possible outcomes from the comprehension process. First, the reader may construct an interpretation which matches that intended by the author, secondly the reader may construct a satisfactory interpretation of the text which differs from that intended by the author, in which case there maybe ambiguity in the surface (semantic/syntactic) structure of the text or the text may be ambiguous in the pragmatic sense i.e. it may be perfectly plausible in more than one context. Thirdly. The reader may fail to construct an interpretation of the text (as cited in Beech and Colley, 1987:114).
Friedman and Richard (1981) as cited in Fitriyanti (2002) claim that inferential comprehension is the readers’ ability in answering inference questions, the questions that must be answered by solving all the hypothetical problems by using all the information.

Therefore, it can be said that reading comprehension can be successful if the students are able to understand the message and are also able to answer the questions based on the text.

A good achievement in comprehending the passage will be shown by getting high scores or good result. It will indicate that the students are able to receive the author message. Therefore, a good achievement in reading comprehension means that the readers or the students can receive the author’s message and answer the questions correctly.

Since comprehending is not an easy thing, therefore, an alternative effective teaching technique is demanded for teaching reading comprehension. One technique that can be applied in teaching reading comprehension is Reciprocal Teaching.

2. 2 The Concepts of Reciprocal Teaching 

 Reciprocal Teaching was the creation of Palinscar and Brown in 1986. it is in some ways a compilation of four comprehension strategies:

· Predicting
· Summarizing

· Questioning

· Clarifying

It is called “Reciprocal” because the students are taking turns telling each other important ideas in the text. It is a strategy that is at best at seeking to promote comprehension by tackling the ideas in a text on several fronts. Furthermore, Izqueirdo (2004) states that this strategy can be used to reinforce comprehension in ESL and EFL reading classes. 
Reciprocal teaching has been heralded to be an effective way in elping srudents improve their reading ability as reported by Bruer in Carter (1993), that research employing reciprocal teaching in Highland Park, Michigan indicated that the technique promotes reading comprehension as measured on standardised reading tests.
Next, as Manohar(2010)  described that the four basic strategies in reciprocal teaching, can enhance the understanding and enable maximum grasping of information by the student from the given text. These strategies are as follows:

Predicting: 
         This is the stage where the students are encouraged by the teachers to predict or hypothesize about what the students think the author will discuss in the text. While predicting, students often have to draw upon the background knowledge pertaining to the subject in concern, which eventually enriches the learning experience by linking the new knowledge that they will come across in the text with the already possessed knowledge. Also, this helps enhance the students’ understanding of text structure as they learn the purpose of headings, subheadings, and questions that are embedded in the text and thus are useful means of anticipating further information.
For example:

· I am looking at the title and other visual clues that are appearing along with the body text on the page. What do I think we will be reading about?

· Thinking about what I have read and discussed so far, what do I think might happen next?

Summarizing: 
          Summarizing the important information as you simultaneously process the text helps students to identify and integrate the most important information in the text. The length of the text after which summarization can differ from person to person. Text can be summarized after a few sentences, paragraphs, or across the passage as a whole. Usually while making use of the reciprocal teaching techniques, the students should be advised to begin summarizing at sentence and paragraph levels. As they master the technique, they can become proficient enough to integrate at the paragraph and passage levels.

For example:

· What does the author want me to remember or learn from this passage?

· What is the most important information in this passage?

· What are the valid and logical questions that can be phrased about the text?

Question Generating

          As students we are always taught to question everything since asking questions leads you to more and more information. The questioning technique reinforces the summarizing strategy by taking the reader’s understanding to the next level of reading comprehension. Questioning requires the students to process and identify the information that is present to them and further analyze its significance to generate a valid question, which they can answer themselves. This strategy has a major advantage of flexibility since students can be taught to generate questions at many levels. 

For example:
· What question do I have about the text that I read?

· What are the concepts in the passage that I did not fully comprehend or am unsure about ?

· I’m curious about ‘so-and-so’ things mentioned in the text

Clarifying
           Clarification of any doubts or questions regarding the text as and when you are reading it is very important for reading comprehension. It is particularly important while working with students who have a history of comprehension difficulty, since at times students may believe that the purpose of reading is saying the words correctly rather than understanding the underlying meaning of the written text. When you ask the students to clarify a particular concept in the text, their attention is brought to the fact the text is not being understood. The students will then think of the reasons why there is difficulty or failure in understanding. The reasons might include new vocabulary, unclear reference words, and even unfamiliar or rather difficult concepts. The clarifying technique makes the students aware of such impediments to comprehension and encourages them to take the necessary measures to restore meaning. For example rereading the text or looking up difficult words or asking for help tends to restore meaning of the previously un-understood text.

For Example:

· One of the words from the text that I wasn’t familiar with was...

· What other words or additional concepts do I need for further clarification and better understanding?

The followings are the steps taken by the researchers in applying Reciprocal Teaching in teaching reading comprehension. They are:

 (1) Put students in groups of four (If it is not possible, a student can have more than one role)
(2) Distribute one note card to each member of the group identifying each person’s unique role:

a. summarizer

b. Questioner

c. Clarifier

d. predictor

(3) Have students read a few paragraph of the assigned text selection. Encourage them to use note-taking strategies such as selective underlining sticky-notes to help them better prepare for their role in the discussion. 

(4) At the given stopping point, the summarizer will highlight the key ideas up to this pointing the reading.

(5) The questioner will then pose questions about the selection:

· unclear parts

· puzzling information

· connections to other concepts already learned

· motivations of the agents or actors or characteristics

· etc.

(6) The clarifier will address confusing parts and attempt to answer the questions that were just passed.

(7) The predictor can offer guesses about what the author will tell the group next or, or if it is a literary selection, the predictor might suggest what the events in the story will be.

(8) The roles in the group then switch one person to right, and the next selection is read. Students repeat the process using their new roles. This continues until the entire selection is read.

Surely, the researchers taught the students how to summarize, ask questions, clarify, and predict. 
2.3 The Teaching of English at Universitas Bina Darma


Universitas Bina Darma consists of seven faculties with seventeen study programs for S-1 and D-3 programs. Students of each study program (excluding English Study Program) should take English Subject (Mata Kuliah Bahasa Inggris) for four credits for D-3 Program and six credits for S-1 Program.

One of the study programs that covers English Subject in its curriculum is Teknik Komputer (TD). Students of this study program still have major problems in learning English. The researchers  have done some informal interview to some second year students of this school. The researchers  found out that the teaching and learning activities of English subject are still teacher-centered. The students are lack of the opportunities to express their ideas, ask questions and work in groups.

2.4 Previous Related Studies


 There are two previous researches related to this study. They are Reciprocal Teaching: A Useful Tool in Increasing  Student-Talking Time by Felipe Vela Izquierdo in 2007 and Enhancing Internet Comprehension Using Reciprocal Teaching by Jill Castek in 2005. In her research, Izquierdo discussed how Reciprocal Teaching (RT) can engage students in speaking activities through paraphrasing, speech reporting, question formating, and concept checking. And, Castek discussed how reciprocal teaching can improve fifth and seventh graders of elementary school students comprehension of internet articles on Wikipedia. 
2.4 Research Hypotheses

H0: There is no significant difference between reading comprehension achievement of students who were taught through Reciprocal Teaching and that of those who were taught through Conventional Method (Question and Answer Method).
H1: There is a significant difference between reading comprehension achievement of students who were taught through Reciprocal Teaching and that of those who were taught through Conventional Method (Question and Answer Method).

CHAPTER III
METHOD AND PROCEDURES

This chapter discusses method of the study, variables, operational definition, population and sample, technique for collecting the date, and technique for analyzing the data.
3. Method of the Study  

3.1 Method of the Study

The researchers applied an experimental method in this study. The researchers put the sample into two groups. The first was experimental group and the second one was the control group. As Richards et al. (1993: 100) states that experimental method is an approach to educational research in which an idea or hypothesis is tested or verified by setting up situation in which the relationship between different subject or variables can be determined. 

In this study, the researchers applied one of the quasi-experimental designs i.e. the pretest-posttest non-equivalent control group design. According to Best and Khan (2003), quasi designs are fair better than pre-experimental studies in that they employ a means to compare groups.  With this design, both a control group and an experimental group is compared, however, the groups are chosen and assigned out of convenience rather than through randomization. The design will be shown in the following diagram:

                  Pretest-Posttest Nonequivalent Group

                     O1     X       O2       Experimental group
                     O1     X       O2      Control group
O1: Pre test

O2: Posttest
X: Treatment

The design was implemented in the form of the actual teaching to the sample students that were grouped into two; experimental group students (group I) and control group students (Group II). These two groups of students are placed in two different classes. In this case, the researchers  applied the reading method defined as Reciprocal Teaching in the teaching and learning activity to the experimental  group students (group I) and applied another reading method defined as conventional method (Question and Answer )to the control group students (group II).

The researchers conducted the experiment for fourteen meetings (including pre-test and post-test). Each group was taught twice a week and it took 100 minutes per-meeting.

3.2
Variables


Variable is any characteristic that is not always the same that is, any characteristic that varies (Wallen and Fraenkel, 1991:31). There are two types of variables; independent and dependent variables. In this study, dependent variable is students’ reading comprehension achievement (pos-test) while the independent variables are reciprocal teaching, gender and group. To measure the mean differences between experimental group and control group, here the researchers used the paired sample t-test with SPSS version 17 while to measure the contributions of gender and group (independent variables) to post-test (dependent variable), the researchers used multiple regressions with SPSS version 17.

3. 3 Operational Definition

a. Reading Comprehension

According to Harris (1975:60) cited in Fitriyanti (2002:12) reading comprehension is the overall ability by which the learner responds simultaneously, and appropriately to language, idea and moreover can achieve these understanding with reasonable speed and fluency.

In this study, reading comprehension refers to the ability of students in answering some questions from the passage.

b. Achievement

The word ‘achievement’ means something achieved, something done successfully with effort and skill (Hornby, et.all 1995:8). Furthermore, Tinambunan (1989) as cited in Susylawaty (2002:12) states that academic achievement is students’ result taken from the test that they get during learning, which is indicated by their scores. Academic achievement, in this case reading comprehension achievement, is defined as the students’ learning result that they are symbolized in the form of scores. In this study, the students’ scores in the pre-test and post-test indicated the students’ reading comprehension achievement.

c. Reciprocal Teaching

Reciprocal Teaching can be used as a teaching strategy that attempts to establish an active and relatively expanded dialogue between teacher and students and among students themselves. It was developed as a way to reinforce comprehension in L1, ESL, and EFL reading classes (Izquierdo: 2004). The procedure will be as the following:
Pre-Activities:

· The teacher asks some questions related to the topic that is going to be discussed. 

· The teacher puts the students in groups of four (if its not possible, a student can have more than one role.

· The teacher distributes one note card to each member of the group identifying each student’s role (summarizer, questioner, clarifier, predictor).
· The teacher has the  students read a few paragraph of the assigned text selection. Encourage them to use note-taking strategies such as selective underlining sticky-notes to help them better prepare for their role in the discussion. 

Main- Activities:

· the summarizer will highlight the key ideas up to this pointing the reading.

· The questioner will then pose questions about the selection:

· unclear parts

· puzzling information

· connections to other concepts already learned

· motivations of the agents or actors or characteristics

· etc.

· The clarifier will address confusing parts and attempt to answer the questions that were just passed.

· The predictor can offer guesses about what the author will tell the group next or, or if it is a literary selection, the predictor might suggest what the events in the story will be.

· The roles in the group then switch one person to right, and the next selection is read. Students repeat the process using their new roles. This continues until the entire selection is read.

Post activities:
· The teacher discusses unclear parts left.

3. 4 Population and Sample

3.4.1 Population
Table 1

Population of the Study

	No
	Class
	Female
	Male
	Number

	1
	TD2A
	1
	17
	18

	2
	TD2B
	-
	18
	18

	Total
	1
	35
	36


                Source :  ELC Universitas Bina Darma (2010-2011)
               TD: Teknik Komputer

McMillan (1992:62) states that population is a group of elements, or cases, whether individuals or events, that conform to specific criteria and to which we intended to generalize the result of the research. 
In this study, the population was all students of Teknik Komputer study program.
3.4.2 Sample

McMillan (1992:69) states that sample is a group of elements from which data are obtained. in addition Chase and Bown, (1992:10); and Borg and Gall, 1971:115) define that sample  is a collection of some elements obtained  from the population.


In this study, the writer took the sample by using purposive sampling on the basis of their QPT (Quick Placement Test) scores, one class for experimental class and one class for control class.
3. 5 Technique for Collecting the Data

The technique for collecting the data in this study is testing. Hornby (1995) states that a test refers to a short examination of knowledge or ability, consisting of questions that must be answered or activities that must be carried out. Furthermore, according to Diem (1997:117) as cited in Fitriyanti (2002: 14), test is a procedure used to collect data on subject’s ability or knowledge of certain discipline. Therefore, the test is used by the researchers  as an instrument for collecting the data. The tests will be pre-test and post-test  before and after treatment. The pre-test is intended to know the students’ level of reading comprehension skill. The post-test is done to measure the student’s achievement of all learning tasks. The contents of the test in the pretest and the posttest were the same. The test was adopted from Cambridge Objective KET. The results of the pre-test and post-test scores will be compared to find the mean scores. This is done in order to know the students progress after getting the treatment.

3.6Technique for Analyzing the Data

The data were obtained by using t-test (paired samples and independent samples), and multiple regression analysis. Grimm (1993:198) says that paired samples t-test is used to compare the means from two variables for single group, while independent samples t-test is used to compare means from two unrelated samples of scores. A multiple regression analysis, according to Leary (1991:341), as a statistical procedure in which an equation is derived by which one variable can be predicted from a set of other variable. This analysis examines how a number of factors (independent variable) would be influenced by another factor (dependent variable). Here the researchers used SPSS version 17 to run analysis. 

CHAPTER IV

FINDINGS AND INTERPRETATION

This chapter presents the findings and interpretations of the study. The findings of this study include; (1) the result of the pretest and posttest of the Experimental group, (2) the result of the pretest and posttest of the control group, (3) statistical analysis, and the interpretations.

4.1 Findings and Discussions

The findings of the data obtained through the reading comprehension test (pretest and posttest) in this study were analyzed by using t-Test formula and multiple regression analysis. There were three kinds of t-Test formula which were used in this study: (1) One Sample Statistics, (2) Paired Sample Test, and (3) Independent Sample Test. The t-test was used to examine more closely the group differences and multiple regression analysis was carried out to explore other possible factors that might affect the outcome of the experiment.

To find out the students’ reading comprehension achievement in the pretest and posttest of both the experimental and control group, the researchers used paired sample statistics and paired sample test formula, then to find out the mean difference of the reading comprehension achievement between the students in the experimental group and the control group, the independent sample test formula was applied.


In this study, the researchers hypothesized that the female students in experimental group would get better scores than those in the control group. However, it turned out that there was only one female student in the experimental group and no one in the control group. Therefore, gender and group would not give significant contribution to the experiment.
4.1
The Statistical Analysis of the Experimental Group
The following table shows the paired sample statistics of the students’ reading comprehension achievement of experimental group.
Table 2
	Paired Samples Statistics

	
	
	Mean
	N
	Std. Deviation
	Std. Error Mean

	Pair 1
	Pretest
	41.5000
	18
	4.88997
	1.15258

	
	Posttest
	47.3333
	18
	5.16777
	1.21806


	Table 3

Paired Samples Test

	
	
	Paired Differences
	t
	df
	Sig. (2-tailed)

	
	
	Mean
	Std. Deviation
	Std. Error Mean
	95% Confidence Interval of the Difference
	
	
	

	
	
	
	
	
	Lower
	Upper
	
	
	

	Pair 1
	Pretest - Posttest
	-5.83333
	2.25571
	.53168
	-6.95507
	-4.71159
	-10.972
	17
	.000



Based on the statistical findings of the experimental group, the pretest mean score was 41,5 and the standard deviation is 4,89. Meanwhile, the posttest mean score was 47,33 and the standard deviation is 51,17, so the gain obtained is 5,83. There was evidence that the reading scores increased. The distribution of the students’ score in the experimental group can be seen in appendix a. It could be seen that the t obtained for the experimental group was -10.972, with significance level of .000. Since the t-obtained was more than t-table (0,0025:17=2.110 and the significance level was p<0.05 so Ho is rejected and H1 is accepted (see the the hypotheses in chapter two). It means that there was a significant difference in students’ reading achievement after they were taught through reciprocal teaching.
4.2
The Statistical Analysis of the Control Group

The following tables show the paired sample statistics of the students’ reading comprehension achievement of control group.

	Table 4

Paired Samples Statistics

	
	
	Mean
	N
	Std. Deviation
	Std. Error Mean

	Pair 1
	Pretest
	43.1667
	18
	4.84161
	1.14118

	
	Posttest
	45.0000
	18
	4.93487
	1.16316


	Table 5

Paired Samples Test

	
	
	Paired Differences
	t
	df
	Sig. (2-tailed)

	
	
	Mean
	Std. Deviation
	Std. Error Mean
	95% Confidence Interval of the Difference
	
	
	

	
	
	
	
	
	Lower
	Upper
	
	
	

	Pair 1
	Pretest - Posttest
	-1.83333
	2.81279
	.66298
	-3.23210
	-.43457
	-2.765
	17
	.013



Based on the statistical finding of the control group, the pretest mean score was 43,17 and the standard deviation is 4, 84. Meanwhile, the posttest mean score was 45 and the standard deviation  is 4,93, so the gain obtained is 1,83. The distribution of the students’ score can be seen in appendix a. It could be seen that the t-obtained of the control group was also more that t-table (0,0025:17)=2.110 and the significance level was p<0.05. However, compared to the experimental group, the gain obtained of the experimental group is much higher than that of the control group. Further analysis on the gain obtained is discussed in the following.
4.3 Difference Analysis of the Experimental and the Control Group
           To examine the significant difference of the students’ pretest and posttest in the experimental group and the control group, the statistical analysis of group statistics and independent sample test were used. The following tables present group statistics of the mean achievement of the students’ pretest and posttest in the experimental and control group.
Table 6
	Group Statistics

	
	Group
	N
	Mean
	Std. Deviation
	Std. Error Mean

	Gain
	Exp.
	18
	5.8333
	2.25571
	.53168

	
	Control
	18
	1.8333
	2.81279
	.66298



Table 6 shows that the mean of gain in reading comprehension achievement of the students’ pretest in experimental group was 5.8333 and the mean of gain in reading comprehension achievement of the control group was 1.8333. 
Table 7 shows the t-obtained by the students of the experimental and the control group after taking the posttest.

	Independent Samples Test

	
	
	Levene's Test for Equality of Variances
	t-test for Equality of Means

	
	
	
	
	95% Confidence Interval of the Difference

	
	
	F
	Sig.
	t
	df
	Sig. (2-tailed)
	Mean Difference
	Std. Error Difference
	Lower
	Upper

	Gain
	Equal variances assumed
	.195
	.661
	4.707
	34
	.000
	4.00000
	.84984
	2.27292
	5.72708

	
	Equal variances not assumed
	
	
	4.707
	32.468
	.000
	4.00000
	.84984
	2.26992
	5.73008



From the above tables, it could be seen that the mean of gain in reading achievement of the experimental group is higher than the mean of gain in reading achievement of the control group i.e. 5.83>1.83. Then, since t-obtained is higher than the t-table (4.707>2.110) and the value of two tail significance (0.000) is lower than the value of significance level (p<0.05), the research hypothesis (H1) “ There is a significant difference between reading comprehension achievement of students who were taught through Reciprocal Teaching and that of those who were taught through Conventional Method (Question and Answer Method)” is accepted.
4.4 Interpretation

Looking at the findings of the research, it can be seen that the experimental group and the control group made some progress in their reading achievement. The improvement in reading and writing of the experimental group was shown by the score gains between the pretest scores and posttest scores. The scores gained by the experimental group in reading and writing after the treatment was 105 while that gained by the control group was 35.


The findings obtained from the research also showed that either the experimental group or the control group made achievement in reading.  However, the  students taught using reciprocal teaching had benefited more in their reading achievement compared to students taught using conventional method. This was proved by the difference in gain mean score. The experimental group got higher mean score that the control group i.e. 5.8 > 1.8.

During the experiment, the researchers observed that the activities in reciprocal teaching had gained students’ attention and motivated them to involve more in teaching and learning process. Although they still made many mistakes when they performed (e.g. when asking and answering questions or giving summary), they showed their eagerness in the activities. Some students were passive at the beginning of the class, but after some meetings they began to get interested in involving themselves in group activities.


 Although the result of the research gives some benefits to the development of the students’ reading skills, the researchers have to admit that this research was not fully perfect. This was mainly caused by limited time the researchers had. Therefore, if further research of the same kind is conducted in the future, the researchers suggest that the prospective researchers do a research with larger samples and longer period. 
CHAPTER FIVE

CONCLUSIONS AND SUGGESTIONS

5.1 Conclusion


Based on the findings of the study and the interpretation drawn in the previous chapter, it can be concluded that the teaching of reading using reciprocal teaching for the second semester students of Computer Engineering seems to have given benefits to the development of their reading skill. In the reciprocal teaching, the students were put in group and each group consisted of four students with four roles. With the role they had, they were encourage to be active during the activities and this resulted in a significant improvement in reading achievement.
5.2. Suggestion


The researchers found that the result of the study are possibly still far from satisfactory, but they might be a useful input for the English teachers who want to improve students’ reading skill. However, they would like to convey some suggestions:  (1) in teaching reading, a teacher needs to create activities that can create activities that can encourage students to be active, and (2) group work can be used by the teacher to get students’ attention, as these activities can lower anxiety, and consequently, the students gain competence and confidence in using English comfortably.

In addition, as the result of this research may not answer all problems occurring in the teaching of reading comprehension, a further study with larger samples and longer period might contribute more and give better insights to the teaching of reading.
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Teaching Log

Experimental Group
	No
	Day/Date
	Materials
	Source

	1
	Monday, March 7
	Pre-Test
	PET Model Test

	2
	Thursday, March 10
	Summarizing, Questioning, Clarifying, Predicting


	Lecturers

	3
	Monday, March 14 
	Easy English


	Objective KET

	4
	Thursday, March 17
	A Long Journey


	Objective KET

	5
	Monday, March 21
	The History of the T-Shirt


	

	6
	Thursday, March 24
	A Visit to Hearst Castle


	Objective KET

	7
	Monday, March 28
	Large and Small


	Objective KET

	8
	Thursday, March 31
	Something Good to Read


	Objective KET

	9
	Monday, April 4
	The Meeting Place
	Objective PET

	10
	Thursday, April 7
	My First Day


	Objective PET

	11
	Monday, April 11
	Reports in Magazines


	Objective PET

	12
	Thursday, April 14
	Lincoln


	Objective PET

	13
	Monday, April 18
	We’re Getting Married


	Objective PET

	14
	Thursday, April 21
	Screams in the Night


	Objective PET

	15
	Monday, April 25


	A Day’s Work at the Seaside


	Objective PET

	16
	Thursday, April 28


	What Did They Say?
	Objective PET

	17
	Monday, May 2


	Persuading People


	Objective PET

	18
	Thursday, May 5


	Post Test
	PET Model Test


Teaching Log

Control Group
	
No
	Day/Date
	Materials
	Source

	1


	Monday, March 7
	Pre-Test
	PET Model Test

	2
	Monday, March 7
	Summarizing, Questioning, Clarifying, Predicting


	Lecturers

	3
	Monday, March 14 
	Easy English


	Objective KET

	4
	Monday, March 14
	A Long Journey


	Objective KET

	5
	Monday, March 21
	The History of the T-Shirt


	Objective KET

	6
	Monday, March 21
	A Visit to Hearst Castle


	Objective KET

	7
	Monday, March 28
	Large and Small


	Objective KET

	8
	Monday, March 28
	Something Good to Read


	Objective KET

	9
	Monday, April 4
	The Meeting Place
	Objective PET

	10
	Monday, April 4
	My First Day


	Objective PET

	11
	Monday, April 11
	Reports in Magazines


	Objective PET

	12
	Monday, April 11
	Lincoln


	Objective PET

	13
	Monday, April 18
	We’re Getting Married


	Objective PET

	14
	Monday, April 18
	Screams in the Night


	Objective PET

	15
	Monday, April 25


	A Day’s Work at the Seaside


	Objective PET

	16
	Monday, April 25


	What Did They Say?
	Objective PET

	17
	Monday, May 2


	Persuading People


	Objective PET

	18
	Monday, May 2


	Post Test
	PET Model Test


The Scores of the Experimental Group

	St. No
	Total Scores

	
	Pretest
	Posttest

	1
	43
	45

	2
	46
	54

	3
	48
	54

	4
	40
	46

	5
	37
	43

	6
	40
	48

	7
	48
	54

	8
	40
	48

	9
	37
	43

	10
	34
	37

	11
	43
	46

	12
	40
	46

	13
	46
	54

	14
	34
	43

	15
	40
	49

	16
	43
	48

	17
	51
	54

	18
	37
	40

	Total
	747
	852

	Mean
	41,5
	47,33333


The Scores of the Control Group

	St. No
	Total Scores

	
	Pretest
	Posttest

	1
	46
	48

	2
	40
	43

	3
	43
	43

	4
	40
	43

	5
	40
	43

	6
	51
	54

	7
	37
	42

	8
	46
	40

	9
	37
	37

	10
	40
	46

	11
	46
	48

	12
	40
	43

	13
	46
	46

	14
	37
	40

	15
	40
	43

	16
	51
	54

	17
	46
	43

	18
	51
	54

	Total
	777
	810

	Mean
	43.16667
	45
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